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Rationale:   

“The skill, the art of literacy is a gift. To read is to watch in your mind as a single word explodes into a confetti of 

images. Truly, of all the gifts given to man, reading is most sacred, For from words come dreams and from dreams 

come great tomorrows.” ― Stephen Cosgrove.  

We believe that literacy is the key to all learning. Children need to read and write and have an understanding of 

written and spoken language to access the whole curriculum and to make good progress. It is vital that they are 

literate and confident in their use of language, not only in school, but to fulfil their potential as adults and to have 

play a positive role in wider society.   

Aims:   

We aim to develop pupils’ abilities within an integrated programme of Speaking & Listening, Reading and Writing.  

Pupils will be given opportunities to interrelate the requirements of English within a broad and balanced 

approach to the teaching of English across the curriculum, with opportunities to consolidate and reinforce taught 

literacy skills.   

 At Long Mead School we strive for children to be ‘Secondary Ready’, so by the age of 11 we aim for a child to be 

able to:   

• read and write with confidence, fluency and understanding, orchestrating a range of independent 

strategies to self-monitor and correct.  

• have an interest in books and make the positive choice of reading for enjoyment   

• have an interest in words, their meanings, keen to develop their vocabulary in spoken and written forms.   

• understand a range of text types– be able to write in a variety of styles and forms appropriate to the 

situation.  

• develop their imagination, creativity and critical awareness of visual and written texts.    

• have a suitable technical vocabulary to articulate responses clearly and precisely.   

• acquire a wide and rich vocabulary, an understanding of grammar, punctuation, spelling and linguistic 

conventions to promote sophisticated skills when reading, writing and speaking.   

• appreciate our rich and varied literacy heritage.  

• write clearly, accurately and coherently adapting language and style for a range of contexts, purposes 

and audiences.    

• be competent in the arts of speaking and listening, making formal presentations, demonstrating to 

others and participating in debate.   

• ask questions to clarify their understanding and build and develop their knowledge.   

Approaches to the learning and teaching of speaking and listening:   

At Long Mead, we use a variety of approaches to develop speaking and listening such as: sharing news and 

current events, role play and the use of drama, learning and reciting rhymes and poems, paired discussion and 

ideas sharing, speaking in class assemblies, hot seating, group work activities, listening to a wide range of stories, 

poetry and non-fiction texts, story sacks, circle time, plan, do and review. These strategies permeate the whole 

curriculum and are used to engage all pupils in order to raise reading and writing standards. Show and Tell (SaT) 

opportunities in KS1 and lower KS2 give the children opportunities for speaking in front of an audience and 

listening to others in order to feedback to each other and offer ideas for development. These strategies 

permeate the whole curriculum and are used to engage all pupils in order to raise reading and writing standards. 

Through these, as well as in more tailored activities designed to promote understanding of the wider world, 

children are encouraged to develop effective communication skills in readiness for later life  

Approaches to the learning and teaching of reading:   
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‘People who cannot understand each other, cannot exchange ideas, cannot communicate.  The simplest way 

to make sure that we raise literate children is to teach them to read, and to show them that reading is a 

pleasurable activity’ – Neil Gaiman  

 At Long Mead, we are passionate to inspire readers for life, to ignite in the children an intrinsic value for reading 

for pleasure that engages them with an understanding of the world around them and provides a spark to their 

imagination and creativity.  As such, we know that reading is a fundamental, enriching life skill. We aim for all 

children to be able to read fluently and confidently and have good comprehension skills by the time they leave 

our school. In order to achieve this, we use a variety of teaching methods and learning opportunities in all subject 

areas.  Every class focuses on a number of quality texts during the year.  

Early Years Foundation Stage (EYFS) and lower KS1  

The programme Letters and Sounds forms the basis of our phonic teaching, which is then supplemented by other 

resources and activities in order that the children are given the most effective opportunities to learn how to 

decode words and apply phonic knowledge accurately in their writing. This approach focuses on how to 

recognise phonemes, recognise digraphs and trigraphs, the learning of such as syllables and building a sight 

vocabulary particularly of high frequency words.  All of this then supports and allows the children to have the 

confidence to make effective choices when negotiating an unknown word in their independent reading. Teaching 

and learning happens as a whole class as well as enabling children to work in groups, pairs or independently. 

Assessments on the children’s progress are ongoing, however formal assessments occur each term to ensure that 

every child is given the most appropriate input to sustain good progress.    

It is important to us that the children are provided with phonically decodable books that reflect the stage of 

learning that the children are at.  We therefore provide each child with an independent book that is phonically 

decodable as well as other books designed to promote their encoding skills. This is an area we constantly seek to 

develop, so that a good range of books is always available to select from, and over reliance on one scheme does 

not happen.  

In EYFS and Year 1, the children individually read levelled books chosen by a staff member. In this way, they 

progress through a levelled book banded scheme, which includes texts from a range of publishers.  We actively 

promote the expectation that children read or are read to every night at home. Alongside their phonically 

decodable book and sound book for certain children, we also encourage children to choose books to take home 

from an early age to promote enriching reading experiences at home. To support the success of this, we focus on 

developing the children’s ability to select books that they might be interested in reading, so that they are actively 

engaged and stimulated by the content.  In addition, through regular communication, we promote to parents the 

importance of developing comprehension and understanding skills, as well as practising decoding skills, by 

spending time discussing the book with their child. Any reading experience, whether at home or at school is 

recorded in a Home Reading Diary which then reflects the progress and history of a child’s reading, as well as 

forming a good basis of communication between the teacher and parent regarding a child’s reading skills and 

understanding.   

It is important to us that we provide a range of fiction and non-fiction texts to develop an understanding of a 

text.  It is essential that children have regular opportunities to talk about texts, answer questions and develop 

their comprehension skills. In addition, children in year 1 also engage in written comprehension tasks as the year 

progresses.  

Year 2 and Keystage 2  

Reading activities are taught throughout the week and consist of   

• Guided reading groups (Year 2)  

• Reciprocal reading approach  

• Reading activities linked to class text and independent reading books  
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• Comprehension tasks – verbal and written using texts, pictures or film  

• The reading of rich class texts with discussion  

• School library visits  

• 1:1 reading with the class teacher, LSA or volunteer  

Reading skills are taught progressively from year 1 informed by the National Curriculum (see Appendix 1). Central 

to our reading teaching and learning is the choice of high quality texts, which enable the children to practice their 

reading skills when reading independently, and extend their reading understanding if being taught in a whole class 

session or in a group.  Guided reading sessions are undertaken in the EYFS and KS1 classes as well as for some 

children in KS2 who still need this approach to progress their reading understanding. Throughout the school, whole 

class reading sessions are also used to teach reading strategies and comprehension, link reading and writing 

together, expose the pupils to a richer vocabulary, as well as exciting curiosity and inspiring questions from the 

content of the texts used.    In KS2, the structure of the Reciprocal Reading strategy is implemented across the 

week to teach reading. This enables the teacher to expose the children to a range of different text types, which 

may or may not reflect the current learning in the classroom.  This involves:  

• a whole class session focussed on a high quality text extract   

• followed in successive days by children exploring the same text  in mixed ability groups led by the 

teacher. In this time, three particular types of question are used and developed upon.  They are:  

 looking questions (retrieval)  

 clue questions (inference)  

 thinking questions (wider links made to other texts, the wider world, philosophical questions etc)  

• when not in a group, the children undertake focussed reading tasks which are designed to reflect, 

support and extend reading understanding.   

  

Regular independent reading opportunities take place, and in KS2 we continue from the children’s experience in 

KS1 to support children in the choice of their books. The independent reading opportunities may take a range of 

forms, e.g. silent reading, reading for pleasure sessions or group discussions.  As with KS1 children, we promote 

the expectation that children have a reading experience every night at home, and this should be recorded in a 

Home Reading Diary. Diaries are checked regularly by the teacher or LSA, and if a child is not consistently having 

book-related experiences at home, takes relevant action or puts in place provision at school.  

Lastly, we believe it is important to have regular timetabled sessions across the week where the teacher reads a 

book to the class, promoting the enjoyment of reading, the importance of cultivating and being part of a reading 

community as well as extending the children’s knowledge of different types of writing.  

Approaches to the learning and teaching of writing:   

 Writing  

‘You learn to write better by reading.  You learn to read better by writing.  Reading and writing work 

together to improve your ability to think!’ Anon  

Central to our English teaching at Long Mead, is actively promoting making overt links between reading and 

writing whenever possible, inspiring this in our pupils, particularly when exploring texts, either as a reader or a 

writer.  It is important to us that the children are enabled to use writing as an effective means of communication 

and are active in their learning in engaging with this.  Knowledge of purpose, audience and structure is essential 

within the teaching and learning and, wherever possible, children are provided with purposeful reasons to write.  

This is reflected in the other subject areas where opportunities are provided for the children to use a range of 

text types to reflect their curricular understanding e.g. diaries in history, or non-chronological reports in Science 

or character descriptions in PHSE.  

Carefully structured long-term plans ensure that each year group have an experience of a range of both fiction 

and non-fiction text types (see long term plan) and are rooted in whole real texts. The teaching and learning of 
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writing is taught using detailed mid-term plans and involve using elements of the ‘Talk for Writing’ process.  

Within this, the pupils have the opportunity to understand how to write a specific text type, innovate upon a 

modelled version and create their own using identified strategies. Short writing bursts, using the class text or 

other stimuli, are also used to further develop creative writing and understand how to write a variety of text 

types. The strategies of both modelled and shared writing are used to teach each stage of the writing process, 

from drafting to producing a final copy. Importance is placed on the editing process and differentiation seen 

between editing for meaning and that for secretarial purposes.  Children also are actively engaged in generating 

success criteria or checklists to support them in the writing process and provide them with a scaffold to 

undertake both peer and self-assessment. Writing walls, word banks and other scaffolds are used to facilitate the 

teaching of writing and to both support and extend pupils of every ability level. In addition to this, all children are 

provided with targets (set 3 times a year) that enable them to focus on specific areas of their writing, which are 

regularly monitored by both pupils and staff to support progress. These are also placed in wider curriculum 

books, to ensure continued focus by the pupils on consistently maintaining high writing standards in their work.  

Vocabulary  

Within both the teaching of reading and writing, opportunities for widening the children’s vocabulary are 

consistently taken and enthused about.  Text crunch type activities are used when introducing a new text, with 

teacher’s identifying words that may be unfamiliar to the children and exploring them before accessing the texts.  

To support this, vocabulary is also taught using a Rising Stars programme, which promotes the use of a range of 

strategies i.e. discussion, paired work, games, drama, pictures and comprehension. Children are encouraged to 

visit new words in multiple situations and to include new words in their writing and conversations. Vocabulary is 

displayed in classrooms and is actively referred to by teachers and staff to ensure that it is used in the children’s 

writing effectively.  

Grammar, Punctuation and Spelling  

Grammar and punctuation are both taught within the study of high quality texts, supported by such resources as 

No Nonsense Grammar. (Taken out here using the Kent Scheme as it is now done through the mid term plans) 

Generally speaking, an area per week is focused on and children are encouraged to apply their learning within 

subsequent writing tasks, always linking it to how both grammar and punctuation can influence meaning.  It is 

important to us that these areas are not just rote learnt, that teaching focusses on enabling the children to 

understand how writers use them to manipulate the reader or to convey meaning.    

Our spelling scheme is highly individualised, designed to meet the needs of each pupil from Years 1 to Year 6 

(Some children in Reception may start it when they are ready in the Summer Term). Every child undertakes an 

initial assessment which reveals at what stage they need to begin on the scheme. Every child is then given words 

each week to learn, carefully chosen to support them in extending their known spelling bank.  These words are 

set out in a series of booklets, which contain words that the children need to know from the National Curriculum 

and have been given names e.g. Garden, Detective, Safari, Bee.  When the children have completed a booklet, 

they earn a certificate to mark their achievement before going onto the next one.  

A central feature to our spelling teaching is the expectation that they will then use their spellings accurately in 

their writing and not just learn them for the test.  

  

In addition, weekly spelling (KS2 using the No Nonsense Spelling scheme) or daily phonics (EYFS/KS1 using Letters 

and Sounds) lessons are undertaken which focus on providing the skills and knowledge for the children to apply 

phonic or knowledge of spelling patterns when they are writing.  Classroom displays provide additional support 

to inspire independent learning, as does overt teaching of how to use word banks or dictionaries to ensure 

accurate spelling of written vocabulary.  

.   

Handwriting  

The Debbie Hepplewhite handwriting programme is followed throughout the school and taught regularly (at least 

3 times a week at the beginning of the year, this may reduce to two times a week as the children become more 
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proficient through the year), whilst handwriting and mark making activities are always available in EYFS for both 

teacher-led and child-initiated activities. Cursive handwriting is taught from year 2 and when the children have 

gained fluency, legibility and clarity are encouraged to write in pen, which usually happens at some point during 

Year 3.  All classes have supportive posters in the classroom which are progressive according to age and need. 

(See separate document ‘Handwriting Information at Long Mead Community Primary School’ for further 

guidance on this)   The importance of presentation is emphasised throughout the curriculum too; ‘Presentation – 

The Standard’ posters are stuck in every exercise book.  

Resources:   

Each classroom has a reading area, designed to place high value on books and reading.  They are interactive, 

encouraging the children to explore a range of different text types, to give their opinions on what they read and 

to respond to questions raised by books and reading. They contain a variety of appealing fiction, non-fiction and 

poetry texts appropriate to the age of the children in the class. Books from the library can also be borrowed and 

it is actively encouraged that texts from here supplement the learning that is happening in the classroom. Each 

class has a range of other resources that can be photocopied and additionally a range of word games are 

available in Foundation Stage and KS1 classrooms. The guided reading materials and a wide range of teacher 

resources are kept in the resources room.  

Displays, both in the classroom and around the school, support and enhance the use of English by being 

interactive and emphasising the vocabulary relevant to a particular topic or theme.   

 A library gives every citizen equal access.  It’s a community space.  It’s a place of safety, a haven from 

the world.  Libraries really are the gates to the future.’ Neil Gaimon  

We are very proud to have a library, providing a space for the children to further explore the worlds of fact and 

those of the imagination.  It is maintained by an LSA and a team of librarians from Key Stage 2, and is structured 

following the Dewey System. Classes are timetabled once a week for visits to choose or change books. It is well-

stocked with both fiction and non-fiction books as well as a range of other reading materials, for example 

‘National Geographic magazine’ and copies of ‘The Week’. Teachers are encouraged to use the library to support 

the learning across the curriculum, actively teach the use of the Dewey System to locate books, as well as using 

the space and resources to teach skills such as research and note taking  

ICT resources are used throughout the school to support every child’s literacy development. Communicate in 

Print is used to develop children’s vocabulary in a structured way and has been developed to give emerging, 

struggling or non-readers access to information. The symbols help to create materials that are completely 

accessible.  

Inclusion   

 It is important to us that every child has an equal opportunity to access high quality texts and be provided with 

opportunities to achieve highly whatever their ability, placing no ceiling on their learning.  Using a variety of 

formative and summative assessment strategies, pupils or groups of pupils under-achieving in relation to their 

age related expectations,  as well as those who are exceeding their year group objectives are identified and steps 

are taken to either accelerate their progress or provide further suitable learning challenges to widen and extend 

understanding. Advice and guidance from outside agencies is sought and utilised for specific children with the 

facilitation of the SENCO. Intervention programmes with clear targets and small steps identified are put in place 

to give specific help for small groups of children and are reviewed termly (10 weeks). In English, these may 

include:  

• Reading groups focusing on reading fluency  

• Reading groups focusing on reading comprehension  

• Additional targeted phonic interventions  

• 1: 1 reading  
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• Writing groups  

• Speaking and listening groups  

Equal Opportunities   

 All children are provided with equal access to the English curriculum. We aim to provide suitable learning 

opportunities regardless of gender, ethnicity or home background. Alternative methods of recording are 

available for those children that need it such as the use of ICT.   

 Disability Equality   

 At Long Mead School, we are committed to offering an inclusive curriculum to ensure the best possible progress 

for all of our pupils whatever their needs or abilities. Pupils have special educational needs if they have a learning 

difficulty that calls for special educational provision to be made for them. Pupils with a disability have special 

educational needs if they have any difficulty in accessing education and if they need any special educational 

provision to be made for them, which is anything that is additional to or different from what is normally available 

in schools in the area.   At Long Mead School, we undertake the duties, including in relation to this policy:   

• Not to treat disabled pupils less favourably for a reason which relates to their disability   

• To take reasonable steps to avoid putting disabled pupils at a substantial disadvantage   

• To do our best by all disabled members of our school community in relation to the requirements of this 

particular policy   

 Gender Equality   

Long Mead School fully recognises its duty to comply with equality and diversity legislation, and its Gender 

Equality Policy sets out the school’s aims in relation to equality and what it will do to ensure that equality is fully 

embedded in practice. The school fully acknowledges its responsibilities in terms of equality issues in relation to 

gender, age, race, disability, religion or belief, sexual orientation and gender reassignment, including in relation 

to this policy.    

Access and Entitlement:   

Tasks are set and skills developed according to children’s prior attainment. Teachers design enrichment activities 

to extend all children with opportunities intrinsic to these which both support and extend learning. Tasks may be 

modified for those requiring support and children requiring additional support are identified, English targets set 

to ensure progression and extra classroom support may be put into place. Class teachers and LSAs support the 

children in working on these targets.   

Long Mead School is firmly committed to equality and diversity, and when carrying out our functions, we shall 

have due regard to the need: to eliminate unlawful discrimination and harassment; to promote equality of 

opportunity between genders.  

Assessment and target setting   

 Every term (3 times per year) English is assessed through: 

• Reading fluency test – Every year group from EYFS to Year 6 

• Reading comprehension, 3 times a year using standardised scores (Exam Ninjas – Year 2 to 6)  

• Grammar, Punctuation and Spelling test (Exam Ninjas – Year 2 to 6)  

• Independent writing task linked to the termly text type - Every year group from EYFS to Year 6 

Staff moderate assessment takes place three times a year.  

Monitoring and Record Keeping:   

 Monitoring takes place by members of the school leadership team and the English leader through lesson 

observations, learning walks and book scrutinies. Teachers are given feedback to highlight strengths and areas for 
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development. Regular pupil progress meetings are carried out to ensure that children are meeting their targets 

and that any support that may be needed is given appropriately. Members of the SLT and/or the SENCO are 

present to ensure that every child is discussed and suitably supported. The English leader carries out book 

monitoring against the planning although this may be carried out as a whole staff activity to examine the use of 

marking. Examples of good practice and areas for general improvement are shared and actions developed.   

Feedback to children about their progress in English is through verbal comment, conferencing, and the marking 

of work. This is in line with the Marking and Feedback Policy.   

Pupil voice is used to ascertain pupil’s views a number of times throughout the year.  

The Role of the English Leader   

The English Leader is responsible for improving the standards of teaching and learning in English through:   

 Monitoring and evaluating English:-     

• Tracking pupil progress to ensure all groups are making good progress  

• Overseeing the provision of English  

• the quality of the Learning Environment; including monitoring books and children  

• the deployment and provision of support staff   

• Taking the lead in policy development   

• Supporting colleagues in their Continuing Professional Development (CDP)  

• Purchasing and organising resources  

• Keeping up to date with recent English developments    

Conclusion   

 This policy also needs to be in line with other school polices and therefore should be read in conjunction with the 

following school policies: Teaching and Learning policy, Presentation policy, Marking and Feedback policy, Home 

Learning policy, the Foundation stage policy and the Disability and Equality policy.  
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Appendix 1 – Reading Skills  

Reading Skills Progression  

1. Retrieval  

2. Background knowledge  

3. Retrieval and background knowledge  

4. Predicting  

5. Predicting and background knowledge  

6. Retrieval, background knowledge and prediction  

7. Visualising  

8. Retrieval, background knowledge, prediction and visualise  

9. Summarise  

10. Retrieval, background knowledge, prediction and summarise  

11. Words and phrases  

12. Retrieval, background knowledge, prediction, summarise, words and phrases  

13. Inference  

14. All skills  
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Handwriting at Long Mead Community Primary School 

Effective handwriting teaching is based on a style that is quick and easy to 

learn. It should be neat, legible and fast. Children should eventually develop the 

ability to produce letters without thinking. An automatic style releases the brain 

to concentrate on other ideas i.e. spelling, syntax, grammar, style and content. 

Handwriting does need to be taught as a discrete subject from the Early Years, 

with emphasis not only on letter formation, but pencil grip and sitting position. 

It also links with spelling and phonological development. Practise, however, still 

requires an adult to observe and help children maintain accurate letter 

formation. The teacher, who walks around the class, continuously correcting 

pencil grips, sitting position, letter formation, size or placement, will stop bad 

habits forming before they happen. Cursive handwriting teaches children to join 

letters in words as a series of continuous flowing movements or patterns. Words 

can be written without taking the pencil off the page. Continuous style provides a 

directional left, right movement. This flowing, rhythmical movement aids speed 

and fluency particularly when practised from Year 1 with the final product being 

neat and fast.  This cursive style also lessens the chance of reversing letters by 

eliminating the need to lift the pencil between letters. The spaces between words 

become distinct and distinction between upper and lower case is clearer. 

Children with specific learning disabilities find continuous cursive useful 

because the pencil stays on the page throughout every word, thus simplifying the 

movement. Children with motor difficulties learn a series of easy, rhythmical 

movements, which help to improve fine motor co-ordination.  In addition, the 

motor memory of the child’s hand and fingers helps them to spell, as each word 

becomes one movement rather than many. Ideas, images and descriptions can 

flow more swiftly if fewer decisions need to be made about where each letter starts 

and how letters are formed. 

Our handwriting style is based on the Debbie Hepplewhite approach and uses the 

associated resources available on her website. 

 

 

Aims of the Teaching and Learning  
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 Children should experience coherence and continuity in learning and 

teaching across the school.    

 Develop a recognition and appreciation of pattern and line and be given 

support in finding a comfortable grip.  

 Understand the importance of clear and neat presentation in order to 

communicate meaning clearly.  

 Encouraged to take pride in the presentation of their work and therefore 

study handwriting with a sense of enjoyment and achievement.  

 Be supported in developing correct spelling quickly through a multi-sensory 

approach to handwriting.  

 Shown how to be able to write quickly to aid expressing themselves creatively 

and imaginatively across the curriculum and for a range of purposes. 

Encouraged to use their skills with confidence and pride in real life 

situations 

 

National Curriculum Expectations  

The focus on handwriting in the curriculum , highlights its importance and 

makes the connection between a child’s handwriting and their composition and 

spelling ability.     

EYFS    

Early Learning Goal – Writing  

Children use their phonic knowledge to write words in ways which match their 

spoken sounds. They also write some irregular common words. They write simple 

sentences which can be read by themselves and others. Some words are spelt 

correctly and others are phonetically plausible. Typical behaviours that relate to 

handwriting for this learning goal:   

 Uses some clearly identifiable letters to communicate meaning, 

representing  some sounds correctly and in sequence  

 Write own name and other things such as labels and captions  Attempt to 

write short sentences in meaningful context  

 Core learning skills for handwriting:  

 Use a pencil and hold it effectively to form recognisable letters, most of 

which are formed correctly.   

Key Stage 1 Statutory Requirements - Handwriting  

Pupils should be taught to:  

 sit correctly at a table, holding a pencil comfortably and correctly  

 begin to form lower-case letters in the correct direction, starting and 

finishing in the right place  

 form capital letters  

 form digits 0-9 
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 understand which letters belong to which handwriting ‘families’ (i.e. letters 

that are formed in similar ways) and to practise these.   

Notes and guidance (non-statutory) Handwriting requires frequent and 

discrete, direct teaching. Pupils should be able to form letters correctly and 

confidently. The size of the writing implement (pencil, pen) should not be too 

large for a young pupil’s hand. Whatever is being used should allow the pupil to 

hold it easily and correctly so that bad habits are avoided.  Left-handed pupils 

should receive specific teaching to meet their needs.   

Year 2 Statutory Requirements – Handwriting  

Pupils should be taught to:  

 form lower-case letters of the correct size relative to one another  

 start using some of the diagonal and horizontal strokes needed to join 

letters and understand which letters, when adjacent to one another, are 

best left unjoined  

 write capital letters and digits of the correct size, orientation and 

relationship to one another and to lower case letters  

 use spacing between words that reflects the size of the letters.  

Notes and guidance (non-statutory)  

Pupils should revise and practise correct letter formation frequently. They should 

be taught to write with a joined style as soon as they can form letters securely 

with the correct orientation.  

  

Lower KS2 (Year 3 & 4)  Statutory Requirements – Handwriting  

Pupils should be taught to:  

 Use the diagonal and horizontal strokes that are needed to join letters and 

understand which letters, when adjacent to one another, are best left 

unjoined  

 Increase the legibility, consistency and quality of their handwriting (for 

example, by ensuring that the down strokes of letters are parallel and 

equidistant; that lines of writing are spaced sufficiently so that ascenders 

and descenders of letters do not touch).  

Notes and guidance (non-statutory)  

Pupils should be joining handwriting throughout their independent writing. 

Handwriting should continue to be taught, with the aim of increasing the 

fluency with which pupils are able to write what they want to say. This, in turn, 

will support their composition and spelling.  

 

Upper KS2 (Year 5 & 6) Statutory Requirements – Handwriting and Presentation  

Pupils should be taught to:  
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 Write legibly, fluently and with increasing speed by:  

 Choosing which shape of a letter to use when given choices and 

deciding whether or not to join specific letters  

 Choosing the writing implement that is best suited for a task.  

Notes and guidance (non-statutory)  

Pupils should continue to practise handwriting and be encouraged to increase 

the speed of it, so that problems with forming letters do not get in the way of their 

writing down what they want to say. They should be clear about what standard 

of handwriting is appropriate for a particular task, for example, quick notes or a 

final handwritten version. They should also be taught to use an unjoined style, 

for example, for labelling a diagram or data, writing an email address, or for 

algebra and capital letters, for example, for filling in a form. 

 

The building blocks for writing readiness 

 

 

 

 

 

 

 

 

 

Hand and finger strength: writing is tiring and can discourage children from 

persevering. Try using play dough, squeezing tweezers and pegs. 

Crossing the midline: being comfortable to reach across to the other side of your 

body. Does your child switch writing hands or kick a ball with both feet rather 

than showing one foot/hand dominance? Try: dance moves where arms and legs 

cross the body or painting at an easel using only one hand. 

Pencil grasp: needs to be correct.  

Hand eye coordination: where your eyes and hands work together to accomplish 

a task such as catching a ball or jumping to touch bubbles that are being blown. 

Bilateral integration: using two hands together where one hand is the lead and 

the other helps. For eg, opening a jar, sharpening a pencil or cutting paper.  

Upper body strength and postural control: A child’s neck and trunk need to be 

stable to support the other limbs and prevent fatigue. 

Object manipulation: Children need to be able to effectively use their toothbrush, 

hair brush, crayons, spoon and fork.  

Visual perception: the brain needs to interpret what our eyes see. See 

accompanying sheet. 

Hand dominance: the development of a preferred hand for most activities such 

as drawing or cutting. 
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Hand division: this is when children only use their thumb, index and middle 

fingers to manipulate something, and keep fingers 4 and 5 curled up within the 

hand. Try sorting marbles, buttons or small shells into groups by colour or size. 

This is clearly a precursor to learning to hold a pencil!  

 

 

 

Structure of Teaching Handwriting 

Firstly: 

 

Suggestions for activities to achieve above: 

• Create patterns using a variety of tools e.g. felt tips, paint, chalk, glitter pens.   

• Go outside and use playground chalks or water from squeezy bottles to create 

patterns on the ground.   

• Introduce finger painting, painting over pre-drawn spirals and wavy lines.   

• Develop fine motor control by embellishing the finished patterns with felt tip 

pens.   

• Use a variety of surfaces e.g. white boards, black boards, different coloured 

paper on a horizontal or vertical surface,   

• Stimulate touch by using different materials such as textured boards made of 

velour, carpet, sandpaper.   

• Use trays containing sand, salt, shaving foam to practise patterns.   

• Encourage motor memory by using blindfolds, tracing in the air or on other 

children’s backs.   

• Verbalise the movements with the children to encourage auditory and 

kinaesthetic links in memory.   

• Encourage the children to produce big patterns. Large movements relax the 

hand and arm muscles and release a tense, tight grip. With practise movements 

can reduce in size.   

• Trace large patterns on the floor in P.E. using hands and feet.   

• Develop physical strength and co-ordination by teaching finger rhymes and 

games. Introduce play-    dough activities involving pulling, shaping and 

squeezing.  

• Strengthen pencil grip by tearing paper to create collages   

• Develop confident pencil control 

 

How to hold your pencil or pen correctly using crocodile 

fingers  
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Open your hand as though it’s a crocodile opening his 

mouth.   

 Place the pencil on the bottom jaw of the crocodile, and close 

the crocodile’s mouth on the pencil.  

 

 

 

 

As the crocodile eats the pencil, he doesn’t like the taste of the 

pencil, so he puckers his lips.  (Show your children what it 

means to pucker your lips!)    

 

 

Secondly, the children learn to form the letters in a non cursive style in EYFS. 

 

Thirdly, from Year 1 onwards, the children are taught to write cursively.  
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Here is the order of teaching of the cursive lower case letter shapes: 

 

It is important that in handwriting sessions, the teacher uses the correct patter as 

recommended by Debbie Hepplewhite eg 

 

Children can practise letter formation through; sand trays, shaving foam, 

crayons or paint on large paper, whiteboards, interactive white boards, chalks, 

ribbons, cottons buds and paint etc as well as completing handwriting sheets 

and work in handwriting books where appropriate.  

Frequency and Implements 

Handwriting practise should be at least 3 times a week, more if possible at the 

start of the year, and will take place in different ways across the year groups. 
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All children should use a sharpened pencil to write up to the end of year 3.  By 

the end of  Year 3, the children should have progressed onto using a 

handwriting pen (no biros) with blue ink.   

All staff must:    

 Have high expectations of children’s work and the way it is presented;   

 Regularly remind children of expectations for handwriting and 

presentation.  

 Communicate clearly to children expectations for the presentation of their 

work;   

 Monitor children’s handwriting daily and provide adequate time for them 

to respond to feedback and marking.   

 Encourage children to monitor their handwriting, presentation, edit their 

own work and provide strategies for presenting it appropriately.   

 Ensure that children are following the school handwriting policy in all 

pieces of work;   

 Model the school handwriting script at all times including on the board 

and in marking.   

 

Inclusion and Equal Opportunities  

All children will have the opportunity to develop their handwriting skills of 

legibility and fluency.  However, some pupils may need more support and a 

specific individual, (Individual Education Plan) or group programme would be 

implemented and monitored closely by the class teacher and SENCo.  Outside 

agencies, such as Occupational Therapy would be consulted as necessary. It is 

recognised that it is essential for all children, especially those pupils with specific 

learning difficulties, to be closely observed when learning the correct formation 

of individual letters.  This will ensure that posture, pencil grip and pressure, 

letter formation and placement are monitored and supervised to avoid the 

development and reinforcement of unhelpful habits. Pupils who experience 

difficulties in fine motor movement will be given lots of opportunities to develop 

control through rehearsal with large body movements.   

All teachers are aware of the specific needs of left-handed pupils and make 

appropriate provision.  It is particularly important that left-handed children are 

seated on the left of a right-handed child so they are not competing for space.  

Teachers are aware that it is difficult for left handed children to follow 

handwriting movements when a right-handed teacher models them.  Teachers or 

Learning Support Assistants demonstrate to lefthanders on an individual or 

group basis using their left hand as appropriate. Pencil grips, thicker pencils, 

triangular pencils and wider lines will be used by children who experience 

problems writing. 

Additional Supports 
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All classrooms have an agreed poster in their classroom to illustrate the 

handwriting style. 

EYFS:    Year 1 and 2:                               

Year 1 onwards:    KS2 only:  

 

P Checks and S Factors  

These are displayed in every classroom in Key Stage 2and are referred to as often 

as possible to encourage the very best standard of handwriting as recommended 

by the National Handwriting Association. Teachers have also been given 

accompanying notes to support teaching. 

For good handwriting to take place, it is important that the children have: 

 Good posture 

 Sharp pencil 

 Tilted paper 

 Appropriate pressure on the paper. 

 

That they pay attention to: 

 Shape of letters 

 Spacing between letters 

 Size of letters 

 Where the letters sit on the line 

 How they connect ‘string’ together 

 A slant can improve fluency especially for right 

handed children 

 Speed of writing 

 Style of writing 

Note: additional guidance is available associated with 

this. 
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It is important that the children are shown how to sit well 

Position of paper is also important 

Children are taught how to position their writing paper correctly and to stabilise 

it with the non-writing hand.   

The paper should be positioned at the child’s midline (or just beyond) with the 

bottom angle placed about 2-3cm from the lower edge of the desk.   

Left-handed writers: the paper should be slanted to the right at about a 30-45-

degree angle.   

Right handed writers: the paper should be slanted at about a 20-35-degree angle 

to the left. 
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